GRADE-LEVEL TEAM DIALOGUE GUIDE: MOVING FROM DATA TO CLASSROOM INSTRUCTIONAL CHANGE

    Subject:_____________  Grade Grouping: __________________ Last Update: ___________

Group of Indicators/Objectives/Assessment Limits:

	Box A

SOURCE #1: EXTERNAL ASSESSMENT DATA
	Box B

SOURCE #2: GRADEWIDE BENCHMARK ASSESSMENT DATA
	Box C

SOURCE #3: CLASSROOM ASSESSMENT DATA

	OBSERVATIONS ABOUT THE DATA


	OBSERVATIONS ABOUT THE DATA


	OBSERVATIONS ABOUT THE DATA



	STRENGTHS

(Concepts/skills mastered)



	STRENGTHS

(Concepts/skills mastered)


	STRENGTHS

(Concepts/skills mastered)



	AREAS NEEDING GROWTH


	AREAS NEEDING GROWTH


	AREAS NEEDING GROWTH






                      



	Box D           OVERALL CONCLUSIONS FROM ALL THREE DATA SOURCES

                STRENGTHS         UNCERTAINTIES/QUESTIONS        AREAS NEEDING 

                                                                                                                       GROWTH 

      -                                       -                                                       -

      -                                       -                                                       -


                                                          REFLECT ON REASONS FOR 

                                                           STUDENTS’ PERFORMANCE

	Box E

STUDENTS

WHO EXCELLED
	ENRICHMENTS TO BE PUT IN PLACE

(Examples)
	Box F

INSTRUCTIONAL CHANGES TO BE IMPLEMENTED
	Box G

STUDENTS NEEDING

FURTHER WORK
	INTERVENTIONS TO BE PUT IN PLACE (Examples)

	
	
	
	
	


                             TIME FOR NEXT DATA REVIEW_______________________

GRADE-LEVEL TEAM DIALOGUE GUIDE:

MOVING FROM DATA TO CLASSROOM INSTRUCTIONAL CHANGE

               Subject:____________________________  Grade Grouping: _________________________ Last Update: ________

Group of Indicators/Objectives/Assessment Limits:

	Box A

SOURCE #1; EXTERNAL ASSESSMENT DATA

______________________

Last Updated:  
	Box B

SOURCE #2: GRADEWIDE BENCHMARK DATA

________________________

Last Updated:  
	Box C

SOURCE #3: CLASSROOM ASSESSMENT DATA

________________________

Last Updated:

	OBSERVATIONS ABOUT THE DATA

What do you see in the data?


	OBSERVATIONS ABOUT THE 

DATA

What do you see in the data?


	OBSERVATIONS ABOUT THE DATA

What do you see in the data?



	STRENGTHS

(Concepts/skills mastered)



	STRENGTHS

(Concepts/skills mastered)


	STRENGTHS

(Concepts/skills mastered)



	AREAS NEEDING GROWTH


	AREAS NEEDING GROWTH


	AREAS NEEDING GROWTH





  

                  

	Box D                                  OVERALL CONCLUSIONS FROM ALL THREE DATA SOURCES
               STRENGTHS                                              UNCERTAINTIES/QUESTIONS                     AREAS NEEDING GROWTH

    -                                                                          -                                                                       -


    -                                                                          -                                                                       


REFLECT ON REASONS FOR STUDENTS’ PERFORMANCE BEFORE MOVING TO BOXES E, F, AND G.

	Box E    

STUDENTS

WHO

EXCELLED


	ENRICHMENTS TO BE  PUT IN PLACE

(Examples only)
	Box F

INSTRUCTIONAL CHANGES TO BE IMPLEMENTED
	Box G

STUDENTS NEEDING   INTERVEN-

TIONS
	INTERVENTIONS TO BE 

PUT IN PLACE

(Examples only)

	
	_ More complexity

_ Fuzzier situations

_ Skip more practice

_ More abstract

_ More open-ended

_ More multi-faceted
_ Greater independence

_ ___________________

_ ___________________

_ ___________________
	· 
	
	_  Regroup for re-teaching                      

_  Use different resources:   

     Identify:  _______________________________

     ______________________________________

    Conduct whole class review    

_  Use different instructional strategies:

     Identify:  _______________________________

     ______________________________________
_  Allow more time                    

_  Assess in different way:

     Identify:  _______________________________ 

     ______________________________________           

_  Give more practice               

_  Use more concrete examples:

     Identify:  _______________________________

     ______________________________________ 

_  Provide more structure              

_  Set up tutoring: 

    When:__________________________________  

     By whom: ______________________________

_  Use learning partners 

_  Use additional chunking/scaffolding        
    Use technology:  

    Identify: ________________________________            ______________________________________

_ Others: ______________________________

_______________________________________


TIME FOR NEXT DATA REVIEW: ________________________________

	Our Data Box A

SOURCE #1: EXTERNAL ASSESSMENT DATA

Data collected once or twice a year using standardized norm- or criterion-referenced tests developed by the state or testing companies. Examples include MSA (Maryland School Assessment), HSA (the Maryland High School Assessment), Terra Nova, Stanford 10, the Iowa Tests of Basic Skills, PSAT, SAT, and ACT.

Update this section at least once a year or whenever new external data are available.



	OBSERVATIONS ABOUT THE EXTERNAL ASSESSMENT DATA



	STRENGTHS AS SHOWN BY THE EXTERNAL ASSESSMENT DATA

(Concepts/skills mastered)



	AREAS NEEDING GROWTH AS SHOWN BY THE EXTERNAL ASSESSMENT DATA









   

	Our Data Box B

SOURCE #2: GRADEWIDE BENCHMARK DATA

Data collected frequently and systematically at a grade level or course using assessments developed by the district, curriculum program publishers, or all the teachers teaching a grade or course.  Benchmark assessments are administered at about the same time by all teachers, and results are analyzed by teachers.  Examples include district benchmark tests, math unit tests from textbook publishers, district-level final examinations, running records, students writing to gradewide prompts, and literature anthology theme tests.

Update this section whenever new benchmark data are available.



	OBSERVATIONS ABOUT THE GRADEWIDE BENCHMARK ASSESSMENT DATA



	STRENGTHS AS SHOWN BY THE BENCHMARK ASSESSMENT DATA

(Concepts/skills mastered)



	AREAS NEEDING GROWTH AS SHOWN BY THE BENCHMARK 

ASSESSMENT DATA




	Our Data Box C

SOURCE # 3: CLASSROOM ASSESSMENT DATA

Data collected on an ongoing basis using assessments developed and administered by individual teachers. Examples include unit test and quiz results; essay results; rubric scores from performance assessments; informal notes from student classwork; and analyses of student work, portfolios, conference logs, and reading journals using structured protocols.

Update this section continuously whenever new classroom data are available.


	OBSERVATIONS ABOUT THE CLASSROOM ASSESSMENT DATA



	STRENGTHS AS SHOWN BY THE CLASSROOM ASSESSMENT DATA

(Concepts/skills mastered)



	AREAS NEEDING GROWTH AS SHOWN BY THE CLASSROOM 

ASSESSMENT DATA




Our Data Box D

OVERALL CONCLUSIONS FROM ALL THREE DATA SOURCES

	STRENGTHS


	UNCERTAINTIES/QUESTIONS

· 
	AREAS NEEDING GROWTH




	Our Data Box E

ENRICHMENTS


	Our Data Box G

INTERVENTIONS

	STUDENTS

TYPE OF ENRICHMENT

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

6.

6.

7.

7.

8.

8.


	IN-CLASS INTERVENTIONS

STUDENTS

TYPES OF CLASSROOM INTERVENTION NEEDED

1. 

1.

2. 

2.

3.

3.

4.

4.

5. 

5.

OUTSIDE-OF-CLASS INTERVENTIONS

STUDENTS

TYPES OF CLASSROOM INTERVENTION NEEDED

1. 

1.

2. 

2.

3.

3.

4.

4.

5. 

5.




	Box F                     REFLECTION GUIDE TO IDENTIFY INSTRUCTIONAL 

CHANGES TO BE IMPLEMENTED

(Add additional items relevant to your grade, school, and subject area)

AS WE PLANNED INSTRUCTION, HOW WELL DID WE:

1. _____  Consult the VSC/CLG or system curriculum documents for direction as to the sequence and length of the unit? 
2. _____  Ensure that we have a clear understanding of the knowledge and skills that students will need to master in this     

                  unit? 
3. _____  Understand the level of rigor that students will need to demonstrate in order to show proficiency on the

                  knowledge and skills in this unit?

4. _____ Assemble needed resources for the unit?

5. _____ Allocate sufficient time for the unit? 

6. _____ Use the results of the pre-assessment to build on existing student knowledge?

7. _____ (Add additional instructional strategies important for planning in your grade, school or subject area)

8. _____ 
9. _____
AT THE BEGINNING OF INSTRUCTION, HOW WELL DID WE:

1. _____ Share the essential student outcomes with students in student-friendly terms? 
2. _____  Involve students in setting their own learning goals for the unit? 
3. _____ (Add additional instructional strategies important at the beginning of instruction in your grade, school, or subject   

                  area)

4. _____ 
5. _____
DURING INSTRUCTION, HOW WELL DID WE:

1. _____ Design lessons that build on student background knowledge?

2. _____ Focus lessons on the essential knowledge and skills from the VSC/CLG or system curriculum guides? 

3. _____ Correct misconceptions students may have or that may occur during the unit? 

4. _____ Assign work that is mostly “on grade level,” with appropriate scaffolding where needed? 

5. _____ Base assignments on real-world authentic tasks? 

6. _____ Vary instructional activities to meet individual student needs? 

7. _____ Use graphic organizers and other nonlinguistic representations to represent content in symbolic form? 

8. _____ Use cooperative learning activities where appropriate? 

9. ​​​​_____ Provide multiple opportunities for student writing? 

10. _____ Assign purposeful homework and vary the approaches to providing feedback on the homework?

11. _____ Provide students specific and timely feedback on their assignments? 

12. _____ Ask students to respond to higher-level questions in which they must analyze, synthesize, and evaluate? 

13. _____ Provide multiple opportunities for students to practice, review, and apply their new knowledge? 

14. _____ Use the results of ongoing formative assessments to guide instruction?

15. _____ Include strategies for involving students in monitoring their own progress toward goals? 

16. _____ Reinforce student effort and provide recognition of success? 

17. _____ (Add additional instructional strategies important during instruction in your grade, school, or subject area) 
18. _____ 
AT THE END OF EACH PART OF INSTRUCTION, HOW WELL DID WE:

1. _____ Use the most appropriate type of assessment for the knowledge and skills being assessed? 

2. _____ Use a variety of assessment formats?

3. _____ Use assessments that mirror the MSA/HSA in content and format? 

4. _____ Mirror the level of rigor used in scoring external assessments when scoring classroom assessments?

5. _____ Involve students in monitoring their own progress toward learning goals?

6. _____ (Add additional strategies important at the end of instruction in your grade, school or subject area)


	Box A

SOURCE #1: EXTERNAL ASSESSMENT DATA

Data collected once or twice a year using standardized norm- or criterion-referenced tests developed by the state or testing companies. Examples include the Maryland School Assessment (MSA), the High School Assessment (HSA), Terra Nova, Stanford 10, the Iowa Tests of Basic Skills, PSAT, SAT, and ACT.

Update this section at least once a year or whenever new external data are available.



	OBSERVATIONS ABOUT THE EXTERNAL ASSESSMENT DATA

Guiding Questions as Teams Analyze External Assessment Data

First, get the big picture of the data.

1. What is the name of the assessment?  When was it given?  What specific knowledge and skills did the assessment   measure?

2. How are the scores reported (such as in percentiles; stanines; grade equivalences; and percentages at the basic,         proficient, and advanced levels)?  

3. What do the terms in the data reports mean?

4. What do we “see” in the data?

5. What “pops out” at us from the data?

Then, look at some of the details.

1. Did the school meet AYP (adequate yearly progress) for participation in MSA?

2. Which students participated in the assessment?  Who was not tested and why?

3. Did reported performance levels meet adequate yearly progress for the school and for each disaggregated group?

4. What percentages of the students met overall proficiency standards? Who are these students?

5. What percentages of the students failed to meet overall proficiency standards? Who are these students?

6. How far are various groups of students from meeting standards?  How have the gaps changed over time?

7. Are these the results we expected from our students, given their performance in class and on the benchmark assessments?

         Brainstorm possible observations on these and related questions.



	STRENGTHS AS SHOWN BY THE EXTERNAL ASSESSMENT DATA

(Concepts/skills mastered)

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students do well or were proficient?  Be as specific as you can in identifying student strengths, based on the available external standardized test data.

2. Is there is evidence of improvement from previous external tests?

3. To what can improvement be attributed?

4. What do the data show that we can celebrate?

    Brainstorm possible responses to these and related questions.



	AREAS NEEDING GROWTH AS SHOWN BY THE EXTERNAL ASSESSMENT DATA

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students not do well or were not proficient?  Be as specific as you can in identifying the areas needing growth, based on the available external standardized test data.

2. If there is evidence of a decline in student performance from previous external tests, to what can it be attributed? 

    Brainstorm possible responses to these and related questions.




	Box B

SOURCE #2: GRADEWIDE BENCHMARK DATA

Data collected frequently and systematically at a grade level or course using assessments developed by the district, curriculum program publishers, or all the teachers teaching a grade or course.  Benchmark assessments are administered at about the same time by all teachers, and results are analyzed by teachers.  Examples include district benchmark tests, math unit tests from textbook publishers, district-level final examinations, running records, students writing to gradewide prompts, and literature anthology theme tests.

Update this section whenever new benchmark data are available.



	OBSERVATIONS ABOUT THE GRADEWIDE BENCHMARK ASSESSMENT DATA

Guiding Questions as Teams Analyze Benchmark Assessment Data

First, get the big picture of the data.

1. What is the name of the assessment?  When was it given?  What specific knowledge and skills did the assessment   measure?

2. How are the scores reported (such as number/ percent correct; number/percent of students at the basic, proficient, and advanced levels; or number/percent at the established, emergent, and deficient levels)?  What do these terms mean?

3. What do the terms in the data reports mean?

4. What do we “see” in the data?

5. What “pops out” at us from the data?

     Then, look at some of the details.

1. Which students did not participate in the benchmark tests?  Why?

2. Who are the students who met overall proficiency standards? 

3. What percentages of the students failed to meet overall proficiency standards? Who are these students?

4. How far are various groups of students (such as different genders, ethnic groups, students with limited English proficiency, disabled students, poor children, and recent arrivals) from meeting proficiency standards? 

5. Are these the results we expected from our students, given their performance in class and on other assessments? 

6. Are one or more classes performing differently from those of other teachers in the grade or course?  How can any differences be explained?

7. What predictions can we make about student performance on the MSA/HSA, given their performance on the benchmark tests?

       Brainstorm possible observations on these and related questions.



	STRENGTHS AS SHOWN BY THE BENCHMARK ASSESSMENT DATA

(Concepts/skills mastered)

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students do well?  Be as specific as you can in identifying student strengths, based on the available benchmark data.

2. If there is evidence of improvement from previous benchmark tests, to what can improvement be attributed?

3. What do the data show that we can celebrate?

       Brainstorm possible responses to these and related questions.



	AREAS NEEDING GROWTH AS SHOWN BY THE BENCHMARK ASSESSMENT DATA

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students not do well?  Be as specific as you can in identifying areas needing growth, based on the available benchmark data.

2. If there is evidence of a decline in student performance from previous benchmark tests, to what can it be attributed?

       Brainstorm possible responses to these and related questions.




	Box C

SOURCE # 3: CLASSROOM ASSESSMENT DATA

Data collected on an ongoing basis using assessments developed and administered by individual teachers. Examples include unit test and quiz results; essay results; rubric scores from performance assessments; informal notes from student classwork; and analyses of student work, portfolios, conference logs, and reading journals using structured protocols.

Update this section continuously whenever new classroom data are available.


	OBSERVATIONS ABOUT THE CLASSROOM DATA

Guiding Questions as Teams Analyze Classroom Assessment Data

First, get the big picture of the data.

1. What do we observe about student performance in class as we work with them on a daily basis?

2. What do we “see” as we examine student work?

3. What “pops out” at us as we work with students on a daily basis?

     Then, look at some of the details.

1. Which students are being successful?  Which ones are not?

2. What distinguishes the successful students from the unsuccessful ones?

3. Do students perform differently on different types of assessments (such as BCRs, ECRs, SRs, and performance assessments)? If so, how can we prepare them to be successful on all types of assessments?

4. Is this class performing differently from classes of previous years?  From those of other teachers in the grade or course? If yes, why?

5. What patterns do we see in student achievement in the class over time?

6. How do different groups in our grade perform in relation to the indicators, objectives, and assessment limits (from the VSC/CLG), especially different genders, ethnic groups, students with limited English proficiency, disabled students, recent arrivals, and poor children?

7. What teaching strategies are most associated with achievement increases?

       Brainstorm possible observations on these and related questions. 



	STRENGTHS AS SHOWN BY THE CLASSROOM ASSESSMENT DATA

(Concepts/skills mastered)

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students do well in daily classwork?  Be as specific as you can, based on the available classroom data.

2. If there is evidence of improvement over time, to what can it be attributed?

      Brainstorm possible responses to these and related questions.



	AREAS NEEDING GROWTH AS SHOWN BY THE CLASSROOM 

ASSESSMENT DATA

1. In what specific indicators, objectives, and assessment limits (from the VSC/CLG) did the students not do well in daily classwork?  Be as specific as you can, based on the available classroom data.

2. If there is evidence of a decline in student performance, to what can it be attributed?

      Brainstorm possible responses to these and related questions.



	Box D

OVERALL CONCLUSIONS FROM ALL THREE DATA SOURCES

STRENGTHS 

UNCERTAINTIES/
QUESTIONS

AREAS NEEDING GROWTH

1. What conclusions might be drawn when all three data sources are considered?

2. How are the data consistent?

3. What specific student strengths and weaknesses appear from more than one source?  

4. What is puzzling about these data?  What discrepant results emerge from the three sources?

5. What do the data from these sources not tell us that we need to know in order to decide on next steps?  

6. What questions remain about student achievement in this academic area?

7. What could we do to attempt to answer our remaining questions?




	Box E

ENRICH



	STUDENTS

TYPE OF ENRICHMENT

1. Who are the students who have mastered the indicators, objectives, or assessment limits from the VSC/CLG at a high level of proficiency?

2. What type of enrichment is most appropriate for each student who excelled in this unit?

           Consider possibilities such as:

_____ More complexity

_____ Fuzzier situations

_____ Skipping more practice

_____ More abstract situations

_____ More open-ended situations

_____ More multi-faceted situations
_____ Greater independence

_____ Identify additional possibilities: _______________________________________________________
3. What types of classroom differentiations will we put into place to encourage learning at a high level by more students?



	Box F                   REFLECTION GUIDE TO IDENTIFY INSTRUCTIONAL 

CHANGES TO BE IMPLEMENTED

(Add additional items relevant to your grade, school, and subject area)

AS WE PLANNED INSTRUCTION, HOW WELL DID WE:

1. _____  Consult the VSC/CLG or system curriculum documents for direction as to the sequence and length of the unit? 
2. _____  Ensure that we have a clear understanding of the knowledge and skills that students will need to master in this     

                  unit? 
3. _____  Understand the level of rigor that students will need to demonstrate in order to show proficiency on the

                  knowledge and skills in this unit?

4. _____ Assemble needed resources for the unit?

5. _____ Allocate sufficient time for the unit? 

6. _____ Use the results of the pre-assessment to build on existing student knowledge?

7. _____ (Add additional instructional strategies important for planning in your grade, school or subject area)

8. _____ 
9. _____
AT THE BEGINNING OF INSTRUCTION, HOW WELL DID WE:

1. _____ Share the essential student outcomes with students in student-friendly terms? 
2. _____  Involve students in setting their own learning goals for the unit? 
3. _____ (Add additional instructional strategies important at the beginning of instruction in your grade, school, or subject   

                        area)

4. _____ 
5. _____
DURING INSTRUCTION, HOW WELL DID WE:

1. _____ Design lessons that build on student background knowledge?

2. _____ Focus lessons on the essential knowledge and skills from the VSC/CLG or system curriculum guides? 

3. _____ Correct misconceptions students may have or that may occur during the unit? 

4. _____ Assign work that is mostly “on grade level,” with appropriate scaffolding where needed? 

5. _____ Base assignments on real-world authentic tasks? 

6. _____ Vary instructional activities to meet individual student needs? 

7. _____ Use graphic organizers and other nonlinguistic representations to represent content in symbolic form? 

8. _____ Use cooperative learning activities where appropriate? 

​​​​9. _____ Provide multiple opportunities for student writing? 

10. _____ Assign purposeful homework and vary the approaches to providing feedback on the homework?

11. _____ Provide students specific and timely feedback on their assignments? 

12. _____ Ask students to respond to higher-level questions in which they must analyze, synthesize, and evaluate? 

13. _____ Provide multiple opportunities for students to practice, review, and apply their new knowledge? 

14. _____ Use the results of ongoing formative assessments to guide instruction?

15. _____ Include strategies for involving students in monitoring their own progress toward goals? 

16. _____ Reinforce student effort and provide recognition of success? 

17. _____ (Add additional instructional strategies important during instruction in your grade, school, or subject area) 
18. _____ 
AT THE END OF EACH PART OF INSTRUCTION, HOW WELL DID WE:

1. _____ Use the most appropriate type of assessment for the knowledge and skills being assessed? 

2. _____ Use a variety of assessment formats?

3. _____ Use assessments that mirror the MSA/HSA in content and format? 

4. _____ Mirror the level of rigor used in scoring external assessments when scoring classroom assessments?

5. _____ Involve students in monitoring their own progress toward learning goals?

6. _____ (Add additional instructional strategies important at the end of instruction in your grade, school or subject  

                     area)


	Box G

INTERVENE



	IN-CLASS INTERVENTIONS

STUDENTS

TYPES OF CLASSROOM INTERVENTION NEEDED

1. Who are the students who will require additional in-class assistance to master the targeted indicators, objectives, or assessment limits?

2. What classroom interventions will we put into place to help these students master the targets? 

      Consider possibilities such as:

_____  Regrouping for re-teaching                      

_____  Using different resources

                _____  Conducting whole class review    

_____  Using different instructional strategies

_____  Allowing more time                    

_____  Assessing in different way

_____  Giving more practice               

_____  Using more concrete examples 

_____  Providing more structure              

_____  Setting up tutoring 

_____  Using learning partners 

_____  Using additional chunking/scaffolding        
_____  Using technology:  

_____  Identify other possibilities: ________________________________         

3. What interventions have been tried before?  With what results?

4. How can the data from the classroom, benchmark, and external assessments be used to determine the types of interventions to be implemented and the content focus of these interventions?

5. How will the success of the interventions be determined?

6. How will classroom instruction change as a result of these data results?

OUTSIDE-OF-CLASS INTERVENTIONS

STUDENTS

TYPES OF OUTSIDE OF CLASS INTERVENTION NEEDED

1. Who are the students who will require outside-of-class interventions to master the targeted indicators, objectives, or assessment limits?

2. What outside-of-class interventions will we put into place to help these students master the targets?

3. Who will be involved in providing these interventions?  For what time frame?

4. How will the success of the interventions be determined?




FROM DATA TO CLASSROOM INSTRUCTIONAL CHANGE: EXAMPLE

                  Subject: Reading________  Grade or Grade Grouping:    Ms. Wright’s Grade 5 Class   Last Update: January 2006
Group of Indicators/Objectives/Assessment Limits:

Grade 5 VSC -- Standard 2:  Comprehension of Informational Text;  Indicator 4: Determine and analyze important ideas and messages in informational texts

	Box A

#1: EXTERNAL ASSESSMENT DATA

Stanford 10 Achievement Test and MSA

Last Updated: August 2005
	Box B

#2: GRADEWIDE BENCHMARK DATA

Monthly Reading Theme Tests

Last Updated: December 2005
	Box C

#3: CLASSROOM ASSESSMENT DATA
Teachers’ grades and comments

Last Updated: January 2006

	OBSERVATIONS ABOUT  THE DATA

What do you see in the data?

MSA (given in March 2005):  Percent of students at proficiency or advanced last year when students were in grade 4: 54%.  Median scale scores were 15 points lower for Comprehension of Informational Text than for Comprehension of Literary Text.  

Scores for informational text had the widest spread of the three areas reported.   Overall, 25% more girls scored at proficient in reading than boys.  

LaWanda, Janet, and Paul were the only three students from the class scoring advanced in the 2005 reading MSA. 

Stanford 10 (given in October 2004): Median reading stanine for reading comprehension:5.

Positive outliers (stanines 8 and 9): Janet, LaWanda, and Lynn.

Negative outliers (stanines 1, 2, and 3): Richard, Donald, Heather, and Jose.
	OBSERVATIONS ABOUT THE DATA

What do you see in the data?

Average percent correct in Eight-week Reading Theme Tests assessing reading comprehension with multiple choice questions:  September: 55%; October: 62%; November: 65%; December: 66%.

Average percent correct in Monthly Reading Theme Tests assessing comprehension with written responses:  September: 38%; October: 42%; November: 42%; December: 44%..  

Consistently, the three exceptional students on the theme tests were Charlie, Paul, and LaWanda.  

Richard, Lynn, Kim, and Tamika are usually the lowest scoring on the benchmark assessments.


	OBSERVATIONS ABOUT THE DATA

What do you see in the data?

Girls’ Reading Grades:
78%  received “C” or better in reading in the first  quarter.  82% received “C” or better in the second quarter.

86% received “C” or better as a final grade in reading last year when they were in grade 4.

Boys’ Reading Grades:
70%  received “C” or better in reading in the first  quarter.  72% received “C” or better in the second quarter.

81% received “C” or better as a final grade in reading last year when they were in grade 4.

Girls participate more actively in reading instruction than boys.  LaWanda and Janet are the best in the class at identifying important ideas in informational text.

Richard and Jose almost never complete reading assignments, particularly ones in which they have to go beyond literal meaning of text.

	STRENGTHS

(Concepts/skills mastered)

MSA:  Comprehension of literary text 


Stanford 10:  Initial understanding of readings

	STRENGTHS

(Concepts/skills mastered)

Demonstrating reading comprehension using multiple choice questions
	STRENGTHS

(Concepts/skills mastered)

Good word recognition skills

Most students can understand texts at the literal level. 

	AREAS NEEDING GROWTH

MSA: Comprehension of informational text

Stanford 10: Interpretation and critical analysis


	AREAS NEEDING GROWTH

Demonstrating reading comprehension using written responses
	AREAS NEEDING GROWTH

Students have trouble making connections among what they read in content texts with other texts they have read and their lives.

Students have limited background experiences.




                     

	Box D                         OVERALL CONCLUSIONS FROM ALL THREE DATA SOURCES

            STRENGTHS                                          UNCERTAINTIES/QUESTIONS                       AREAS NEEDING GROWTH

      - Word recognition                                                - Relationships among reading report                         -  Making connections across                 

      -  Literal comprehension of text                               card grades compared to benchmark                            multiple texts and to their lives

                                                                                        and external assessment data                                    -  Interpretation and critical  

                                                                                                                                                                              analysis of texts

                                                                                                                                                                          -  Responding to text in writing 




















	Box E      

       STUDENTS  

            WHO 

       EXCELLED


	ENRICHMENTS TO BE  PUT IN PLACE
	Box F

INSTRUCTIONAL

CHANGES TO BE IMPLEMENTED
	Box G  

STUDENTS NEEDING

INTERVENTIONS
	INTERVENTIONS TO BE 

PUT IN PLACE

	· Charlie

· Paul

· LaWanda

· Janet


	X More complexity

X Greater

independence


	As a team, we will use the hot links on the www.mdk12.org web site to identify how the VSC defines higher-level verbs such as analyze, synthesize, and evaluate, as they are used in:

- Grade-level objectives for the comprehension of informational text

- The level of rigor we expect in classrooms when scoring BCRs in relation to that expected on the MSA.

We will score the sample BCRs on the web site and compare our scores with those of the state.  We will revise our scoring tools and classroom expectations to increase alignment with the state’s expectations.
	· Lynn

· Kim

· Jose

· Richard

· Tamika

· Andrea


	X  Assess in different way:

     Identify:  Use two gradewide BCRs each week to assess reading of science or social studies text.  After re-evaluating the level of rigor to which we are holding students, we will score  these BCRs  together using a consistent scoring tool.
X  Use more concrete examples:

     Identify:  Provide vicariously as many background experiences as possible that students lack prior to their reading.

X  Use additional chunking/scaffolding; Break text into smaller pieces and help these students see the connections of each part with other text and their lives before moving on to the next part.       
    


TIME FRAME FOR NEXT DATA REVIEW: After the next Monthly Reading Theme Test (February 2006)
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